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	Please select your primary role in your organization.

· Teacher                    47%

· Faculty                      16%

· Math coach                 4%

· Math Coordinator        7%

· K-12 Administrator      8%

· College Administrator 7%

· Other                           12%

	2.
	Has being involved in a local or statewide Transition Math Project (TMP) math improvement effort helped you grow individually and/or professionally? For example, perhaps TMP support contributed to connecting you with other math teachers and faculty for useful conversations about math content, teaching and student work, or maybe you were able to purchase needed resources, or attend professional development, etc.
· Yes                             96%

· No                                4%

	3.
	If you answered "yes" to the previous question, please describe one example of how the TMP helped you grow individually and/or professionally:

· Has honed my skill in preparing learning activities and assessment tools that are very specific related to the college readiness standards. I have more exciting and challenging lessons that engage my learners more.
· I attended a workshop that focused on making CTE classes cross credited as math classes. This gave me an opportunity to learn more about the CTE courses offered at my school. I also was able to work with colleagues to develop the idea for a CTE course to be offered at our school.
· It allows me to connect pertinent directors in our organization to the work that is being done through the TMP. I can share with my organization the work which is being done to help high school students be college ready in math.
· I have been involved with TMP efforts for several years and have gained an incredible amount of knowledge about the math challenges faced by secondary and postsecondary students and teachers. I have also become aware of many opportunities to collaborate and to design new models of learning.
· I have always done a lot of geometric constructions in my classroom. It was somewhat haphazardly thrown together. It was good in parts but no continuity. TMP allowed me the time and resources to get it organized and turn it into a strong asset in my classroom. I have assessments and lessons that have been edited by a number of teachers. I have never had a lesson this well designed in my class before.
· TMP has helped our district create a clear map of sequencing for Math/CTE that are Math credit (cross credit) classes.
· added math integrated assignments into Family and Consumer Science curriculum
· It helped other teachers see that collaboration was beneficial to their teaching practices.
· It has given me opportunities to present in workshops, learn the new math standards, and improve my classroom practice.
· It caused me to take a closer look at the new math standards. Also, it's allowed me to connect and share ideas with other teachers from WA State.
· TMP helped an entire body of stakeholders who were interested in supporting math education make connections between math and CTE instructors; between math communities of practice and industry, and among organizations that would normally be inhibited by their political viewpoints, this was a chance to find and execute a common goal around a commonly accepted set of standards - the CRS!
· As a high school teacher, I had access to materials that helped me give my students an idea of what would be expected of them in college. I also had a chance to observe the same classes I teach at a community college, so I could see first hand how the atmosphere changes from high school to college.
· Absolutely. I have moved to a more collaborative approach to teaching. Collecting data and analyzing what my students have learned with other teachers.
· I became more aware of the number of students not entering college math and have become more involved in the process to make changes. Also have learned more about implement student attributes and study skills into instruction.
· Being involved with the TMP project has been some of the best professional development I have ever had. I strongly feel that without my involvement, I would not have the job I currently do. I would not have been able to make the contacts and had the in-depth discussions I needed to raise myself to my current level of expertise
· We have used the College Readiness Standards as a guide to revising our math curriculum. They have been a valuable tool for department discussion and decision making.
· Better understanding of the philosophies of post secondary educators in mathematics. This makes me more able to prepare students for post secondary success, and be a better math coach to that end.
· My teacher training is more directly supporting teachers to prepare students for college math courses. Our math targets have become less elusive and more concrete.
· With TMP's support, I became part of a local group that worked to create a community of math educators, supporting student success in transitions between educational levels and productive dialogue about curriculum alignment. Our efforts were a significant factor in my successfully applying for an administrative positive and moving into that position with established credibility with math educators.


	4.
	Have the resources and support of the TMP contributed to your organization's (school, district, college, ESD, etc.) ability to overcome challenges and obstacles associated with improving post-secondary math readiness for all students?
· Yes                         90%
· No                            8%

	5.
	If you answered "yes" to the previous question, please describe one example of how the TMP helped in overcoming this challenge or obstacle:
· Our organization has directly helped in creating industry scenarios on the type of math used in our workplace setting. We know we are making a difference with our contribution.
· PTLC: it was a huge factor in opening lines of communication amongst our math department.
· TMP funding paid for the development of a DVD and PowerPoint  presentation that college math faculty take to HS classrooms to encourage HS students to continue taking math all 4 years of HS.
· It can be used as a source of legitimacy for curricular decisions. We are in discussion about the intermediate algebra language in the DTA; and the College Readiness Standards are put forth as a guide for curricular content of intermediate algebra.
· TMP resources have allowed us to pursue a sustained effort to develop a new professional culture in high schools where teachers work collaboratively together to examine and improve instruction.
· It gave us some specific advice and materials that we could pass on to our kids. We are not college professors, so getting information from college professors gave us the ability to say "this is really the way it is in college".
· Our discussions in PLC have had an impact on our math department. We have begun the process of implementing a common assessment and analyzing the data.
· The College Readiness Standards support how we are teaching math. We were able to use the CRS student attributes to help parents understand that math is more than just algorithms. The TMP grant made it easier for us to continue to offer parent/tutor workshops.
· For two years now, we have had 60 students each year continue to take math their senior year that most likely would not have if we didn't offer the senior math course (AMR) developed by members of TMP.
· The creation of the college-readiness standards afforded our institution a document that we can use as a road-map to prepare our students for college. The document itself is not enough, however, so the TMP has also provided support in the implementation process and a network of 9-20 educators working together to make the document useable in the classroom by discussing good research-based teaching practices. There are very few meaningful professional development opportunities for post-WASL math education. Instead of working in isolation to better educate students, people are now collaborating not only within buildings, but also across varying institutions.
· With the support of TMP, we've been able to develop a course that has parallel sections in the high school and college. This course is intended for students who are not on the math-science track. We hope this course will reduce the number of college students who were required to take a remedial math course for their non math/science major requirements.

	6.
	Imagine if the TMP never existed, what might be different about you or your colleagues, your school, district or department? For example, what connections and relationships might not be established? What resources might not have been developed? What would students miss out on? What skills or experiences might you have not been exposed to or improved/enhanced?
· There would still be this disconnect between the expectations of entry level college math courses and the high school level expectations. I feel that by knowing the college readiness standards has upped the ante in terms of math exposure, level of engagement, coverage and depth at which I teach my curriculum.

· It is vital that industry recognize that projects such as this can make a difference in exposing students to the level of math that is used on a day to day basis in a hospital or healthcare setting. Without the work of the TMP project by PC3, there would be much less understanding on the part of teachers regarding how math is used in the workplace setting

· We would still have the same lack of communication we had originally. We would not be analyzing work or setting learning targets.

· Lost opportunities for individual professional development in learning and applying the CRS to the classroom. Networking with others teaching advanced level math, when secondary focus for support has been on bringing students up to the HS standards, with little for students once they met that goal.

· Without TMP, I would not have been exposed to the Professional Teaching and Learning Cycle and I would not have had experience in student-friendly learning targets. I would not have had the breadth or depth of experience with formative assessment strategies.

· We might still try to reach out to local high schools, but we wouldn't have a "guide" to these discussions. The CRS serve as this guide. In policy discussions, the CRS set out college expectations viz. mathematics. So, for example, in the process of rewriting the state math standards, attention was paid to whether the new standards aligned with the CRS.

· I have worked with several other schools and lead staff in revising our math approach in this school. Our lower performing students have more confidence in their skills.

· If TMP never existed, we would not have a region working together. We would not have established a framework that supports teacher collaboration, which is now used in almost all districts in our region.

· I would continue to function helping students meet state-level standards in my classroom and would have assumed they were also college-ready when they left.

· TMP has caused a change in mathematics instruction. Before TMP, I was on my own with the curriculum as a resource and making decisions on my own. TMP has opened the door to talk about instruction. Teachers have taken a risk to discuss what works, what doesn't work and how we can make instruction better for students. Through TMP, common assessments have been developed and used across the region.

· Teachers at my high school would probably not know about the College Readiness Standards, would not know how math classes are taught at a community college, would not have made changes in how we teach our upper level math classes that better prepare students for college level math, would not feel free to contact math instructors at our area community college when we have questions, would not be working to help our students and parents understand which qualities students need to use/possess to be successful in math, would not have developed a systematic effort at teaching math study skills in our classes.

· We would continue to function in isolation and fail to address key issues in math preparation for student.

· If TMP never existed, we would still have college professors and high school teachers arguing about who should be teaching what. Without TMP, there is no way I would be at my current job. I would never have met Uri Triesman and Susan Hull so the projects we have worked on together would not have happened. The theories about mindsets (fixed vs. growth) that are foundations for Agile Mind and AYD would not have been introduced to teachers in our area. Students in our area would not have had the support they needed to be more successful in their post-secondary pursuits.
· Without TMP we would still have been telling our students that they need to be ready for college, training institutes and the work place without ever really knowing ourselves what that meant. With the college readiness standards, WAMAP, and our new training and exposure to the transition course we are learning that specific math understandings and skills, along with being able to apply math to solve problems are specific targets we can address with our students, teachers and families to help them become prepared. TMP has taken a lot of the mystery out of the work we do every day in the name of preparing kids to be responsible adults.

· We would not have developed the team-taught course where students learn a math concept and then apply it in the wood shop project.

· 1) WAMAP.org would never have become freely available for use throughout the state, which would mean 2) There would be no freely available large set of practice items for the CRMT, and 3) The dozens of teachers and 3000+ students benefiting from use of WAMAP in the classroom would not have that resource. 3) I and my team would never have established connections and collaborative relationships with dozens of other faculty and teachers.



	7.
	What would be lost if the TMP is not re-funded by the state or by private foundations and could no longer continue to support local efforts or be a resource in Washington state? Please respond from a local perspective and a regional or state perspective if possible.
· Locally, my students would not have the advantage of having a teacher connected to the local colleges with insight as to what's currently expected of entry level college classes. My students as well as the statewide students will not have the benefit of the engaging and challenging lessons that are developed from this group of professionals. Finally, we lose out on the connection between high school and college math. The time spent writing lessons and meeting to refine these lessons with our college instructor counterparts give incredible insight as to what they see when my high school learner reaches their college level class and gives us immediate feedback on the job done well and the job that needs to keep being done.

· A HUGE support system for math teachers. TMP is where I am able to bounce my ideas off knowledgeable people who can offer constructive criticism, support and answers. The training I have received through TMP and TMP GLT has taught me how to structure meetings with norms, expectations and targets.

· The fear is that people will go back to doing business as usual. Administrators will not have the funding to pay for targeted teacher professional development activities. Career and technical education will suffer because districts will not have the funding to infuse adequate levels of math into CTE courses. They will also be challenged to address and meet the new math graduation requirements. In addition, there will be no incentive for the secondary and postsecondary systems - teachers, administrators and state agencies - to work together collaboratively.

· Our work is just begun. We would run the risk of not finishing it, or at least of reaching a valuable and viable benchmark of progress that would launch Applied Math into the viability it needs and deserves.

· The State of Washington is in a state of extreme change regarding K-12 math standards and assessment of student learning in mathematics. As such, it is more important than ever that HS-College mathematics partnerships be fostered and funded. This would be lost if TMP was not funded. Equally important, I believe that over the next 3-5 years, we will need to revisit the CRS in light of changes to the K-12 math standards, to ensure alignment. This opportunity may be lost if TMP were not funded.

· Change takes time. If we no longer have funding to continue to build a vision of sustainable reform in our region, it is very possible that those districts that have not yet made teacher collaboration a way of working will be unable to move forward without the type of support that our project provides to teachers and leaders.
· The deeper look into our profession. I do not have the time to really spend studying the current pedagogy’s. I try but in reality it is difficult. I really enjoy the discussions and the thinking with my colleagues and other district personnel that TMP provides me time to do.

· Since we are implementing new math standards across the state, I think it is even more important that TMP be funded now than before. It is important that this communication link be continued to make it easier for secondary and post-secondary teachers to communicate with one another. It is also vitally important that TMP continues to work with high school teachers in linking the new standards with what is needed by college students, e.g. how does the reduction in high school trigonometry affect college students. Because TMP is not charged with carrying out the tenets of OSPI, it is sometimes able to look more globally at issues involved with math education. The summer institutes provide an incredible and unusual opportunity for secondary and post-secondary to interact when they aren't overwhelmed with the daily work of teaching

· Any creativity is seldom funded let a lone put to practice. TMP has allowed for creativity to be part of the classroom.

· The reality is that in a budget crunch, I would prefer to lose TMP than to suffer the difficulties of increased class size or a reduction in force. However, working alone in overfull classrooms without professional development and support would make my job even more difficult.

· It has taken us most of the three years of being part of the TMP-Phase II grants to actually take the things that we have learned to other districts in our area. If TMP is not refunded, we may not be able to find sufficient money to continue our regional efforts to get all high school students (who wish to be) ready for success in college or the work place. TMP has been a huge boon to the success of students in our area and it would be a shame to lose funding right at the time when we can make a difference for a larger number of students in our region.

· Fewer students would qualify for 2 and 4 year colleges. Those that qualify would have more trouble with math.

· We would not be able to expand our efforts into other districts if TMP funding were not available. I feel we are now at a point that we can use what we have learned in a much more efficient way to impact a greater number of teachers and students.

· A large portion of the state resources have been allocated to the K-10 math program with a goal to get all students to a certain level of proficiency. We must also allocate resources for students who are our future scientists, mathematicians and engineers. An athletic coach would allocate resources for his/her strongest athletes and help all players, including the best players, to reach their potential. We must allocate resources for our strongest mathematicians so that they too can develop to their full potential. If we focus only on minimum standards, however high those may be, we risk losing our stronger students to boredom.

· Collective workshops/symposiums where dialogue of change takes place would be lost. It would create a need district wide to utilize greater resources to address upcoming changes in math expectations from the state. Sharing the effort of change is always easier then going it alone.

· I know the handful of kids from last year's class probably would not have been as ready for college as they were after this course. In their pretest, they were scoring a 25%, and at the end of the year they were passing the COMPASS test.

· How often do math faculty from high schools, two-year colleges, and four-year institutions come together for a common purpose? Without bringing everyone into the same room to discuss the issues, then how will it be possible to work on developing a smoother transition for students with regards to being successful learning mathematics at all levels?
· Locally: Loss of a primary forum for collaborative efforts across educational sectors in mathematics education. Loss of momentum in curricular alignment efforts. State: TMP has been vital to the development of consistent standards in mathematics education and addressing the conflicts created by parallel by separate efforts to improve success in mathematics. Specifically, before TMP, K-12 standards would be developed separately from remedial college curriculum or college graduation requirements. Conversely, community college to 4-year transfer standards and baccalaureate graduation standards were developed with insufficient consideration of high school preparation and admission standards. From my perspective, we need TMP to facilitate the math conversation as it progresses through the HECB, SBCTC, OSPI and the legislature.

· We are presently developing a model to enhance the ease by which students move from high school into college level workforce training and AA degree work. A loss of funding would mean that our plans to take our model statewide would not be accomplished.


