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Despite the norms of privacy that pervade teacher culture and the assumptions of our behind-closed-doors independence
, we actually need our colleagues, whether we like it –– and them – or not. Teachers are inherently dependent on one another since no one of us alone constitutes our students’ education. Students move from teacher to teacher, and it is up to us to make that movement coherent. Acknowledging this interdependence is especially urgent when we consider issues of equity. 
And, in fact, that is what educational research has increasingly shown. In high schools, Valerie Lee and her colleagues have investigated the circumstances that support equitable achievement.
 To find equitable achievement, they looked for schools in which students’ demographic background (such as race and class) were not strongly predictive of their eventual level of attainment. Schools that have achieved equitable outcomes share identifiable traits: they have a rigorous common curriculum and a strong organizational push for students to enroll in challenging courses. In mathematics departments, Rochelle Gutièrrez found that an important force behind this organizational push comes from teachers who take collective responsibility for their students’ success.
In my own work, I have seen how teachers’ collective responsibility supports students’ long-term positive engagement in the mathematics curriculum.
If the preponderance of evidence points to the importance of collaboration in achieving equity, why is this not a commonplace feature of teachers’ work?

…What if we built on the dormant power of the teacher collective, starting with our most neglected students? And what if we drew high caliber teachers into challenging schools by providing them with the means to meet these students’ needs? I propose that we rework the world to build support, professional development, and collaboration time into the structure of teachers’ work in our neediest schools. Currently, monetary inducements are used to attract teachers into hard-to-staff schools. But for many teachers, no amount of money would lead them into what they view as, at best, a difficult situation. However, we have evidence to suggest that visible support could. 
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